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MOTTO 
 
“Never give up. Never give up. Never, never, and never give 
up." 
- Winston Churchill- 
 
“Just keep on moving, God keeps on watching.” 
-Anonymous 
“I walk slowly but I never look backwards” 
- Abraham Lincoln 
“Nothing is impossible; the word itself says „I‟m possible” 
- Audrey Hepburn 
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ABSTRACT 
 The aim of this research is to find out whether there is a positive and 
significant relationship between grammar ability in terms of: subject – predicate 
construction, noun phrase understanding and word recognition and reading 
comprehension ability partially and in aggregate among fourth semester students 
of English Education Department in Yogyakarta State University in the academic 
year of 2012/2013.  
 This type of this research was non-experimental research study or in other 
words ex-post facto research. The steps of this research include instrument try-out 
test and tests. The population of this research was 113 students, and the researcher 
took 30 students for the research instrument try-out. Meanwhile, in taking sample, 
it tested 86 students. The research involved quantitative data. It was obtained by 
instrument try out and a test. To get trustworthiness, the research not only applied 
validity and reliability test but also used data analysis techniques which consisted 
of descriptive and inferential analyses.    
 From the actions conducted, it is concluded that there is a positive and 
significant relationship between grammar ability and reading ability partially in 
terms of: subject – predicate construction, in which the r0 (r-obtained = 0.362) 
which is higher than the rt (r-table = 0.213) at the level of significance of 5 %; 
noun phrase understanding and reading comprehension ability, in which by the r0 
(r-obtained = 0.571) which is higher than the rt (r-table = 0.213) at the level of 
significance of 5 %, and word recognition and reading comprehension ability in 
which the r0 (r-obtained = 0.547) which is higher than the rt (r-table = 0.213) at the 
level of significance of 5 %. The data also proved that there is a positive and 
significant correlation between subject predicate construction ability, noun phrase 
understanding and word recognition ability in aggregate with reading 
comprehension ability, in which the r0 (r-obtained = 0.540) which is higher than 
the rt (r-table = 0.213) at the level of significance of 5 %.   
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CHAPTER I 
INTRODUCTION 
 
 
A. Background of the Problem 
       Since globalization era, urbanization and internets have dramatically 
expanded all over the world, English has become vital for communicating, 
especially in the international level. Therefore, it is imperative for students all 
over the world to have proficiency in English, including for those who are in 
the college level.  
       With regard to the importance of English language in global era, there is, 
in fact, much information presented by using English language, Amalia 
(2005:901) says that 85 percent of international organizations in the world’s 
market are in English and more than 65 percent of scientific papers in several 
important academic fields are published in English.  
Therefore, reading is very important. Some experts even considered 
reading as the most important skill for  many students (Eskey in Carrell, 1988: 
1, Yun and Ping 2007:14, Adamson in Sugirin, 1999:1)  
       In academic setting, as proposed by Mikulecky (1990:1) reading is one 
important way to improve general language skills in English. It helps learners 
to think in English, enlarge their vocabulary, improve their writing skill and 
prepare them for studying in an English-speaking country. Reading is also a 
2 
 
 
 
good way to find about new ideas, facts, experiences and a beneficial way to 
practice English if we are in a non-English speaking country. 
       As Grabe (2009: 4) proposes, reading is something that many people take 
for granted. He adds that as a part of citizens of modern societies, a person 
must be a good reader to be successful because reading in English can provide 
advantages for a person to develop his or her abilities in English. When 
someone becomes a skilled reader in English, he or she can use his or her 
reading skills to engage in advanced studies, get a good job, travel, gain access 
to information, become more cross culturally aware, and communicate with 
other. 
Moreover, reading not only increases life skills but also extends 
knowledge. As Harrison (2004:3) argues, it goes much deeper. In many 
respects, reading determines how we are able to think, that it has a 
fundamental effect on the development of the imagination, and thus exerts a 
powerful influence on the development of emotional and moral as well as 
verbal intelligence and therefore on the kind of person we are capable of 
becoming. 
Reading is closely related to reading comprehension. It can even be 
defined as practically synonymous with reading comprehension (Mikulecky, 
1990: 2). In the global information-based society, English reading 
comprehension has become essential for sharing ideas with others and 
obtaining up-to-date information in all fields of life because ―90% of all 
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information in the world's electronic retrieval systems is stored in English 
(Hasman, 2000:2). 
Reading is also worth noting for English learners. Harmer (2007: 99) 
states that, it is fruitful for not only careers, study, and pleasure, but for 
language acquisition as well. He further argues that reading provides good 
model for English writing, provides opportunities to study vocabulary, 
grammar, and punctuation, and demonstrates the way to construct sentences, 
paragraphs, and whole texts. Nagy, Herman, and Anderson (in Grabe and 
Stoller, 2002) describe its worth in language acquisition in details. Grabe and 
Stoller (2002) also suggest that academic success depends on the students’ 
ability in comprehending the language in the texts.  
However, studying English is not easy for students because English is 
considered as the first foreign language in Indonesia. This condition provides 
an obstacle for them to practice English more or in other words, they have 
limited time in practicing English. They are not able to use English every time 
and everywhere whereas basically, a foreign language, in this case English, 
likes a native language, it requires many practices (Syatriana, 2010:28) 
Since English in Indonesia is a foreign language, most students at any 
levels of education encounter difficulty in dealing with English texts. Many 
research results (Syatriana, 1998; Hamra, 1993 and 1996; Mardiana, 1993; 
Kweldju, 2001 in Syatriana, 2010:28 ) indicated that the ability of Indonesian 
students, including most university graduates to read English texts was very 
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low. In other words, they are not able to read English texts with complete 
comprehension.  
       Comprehending English texts is not easy, either. This is partly due to the   
difference between English and Indonesian in terms of spelling, sounds, 
pronunciation, vocabulary, and also grammar. In fact, in reading 
comprehension, grammar contributes a lot, because  it acts as a text-processing 
knowledge (Grabe, 2009:198). Furthermore, according to Jung (2009:30), 
grammar is one of the factors influencing reading comprehension besides 
orthography, vocabulary, background knowledge and meta-cognitive 
strategies. 
In line with those findings, TOEFL Like score achieved by the English 
Education Department Students of Yogyakarta State University in  2010, 2011 
and 2012 (see Appendix H) shows that reading comprehension results are still 
far from satisfactory. This indicates that the students are generally poor in the 
reading comprehension ability. 
B. Identification of the Problem 
In teaching-learning process of reading comprehension, there are some 
components influencing reading comprehension ability. Those components are 
including the teachers, methods, materials, media and students.  
 
 
5 
 
 
 
 1. Teachers 
       Teachers can play many roles in the teaching course; they cannot be 
satisfied with only one role. Oxford et al (1998) in Brown (2001:167) 
pointed out that teacher roles are often best described in the form of 
metaphor: teacher as manufacturer, teacher as doctor, teacher as judge, 
teacher as gardener, and others. 
       Further, Brown (2001:168)  proposes another set of metaphors to 
describe teacher roles. 
a. The Teacher as Controller 
       A controller is expected to always in charge of every moment in the 
classroom. He or she determines what the students do, when they should 
speak, and what language forms they should use. They can often predict 
many student responses because everything is mapped out ahead of time, 
with no leeway for divergent paths. 
b. The Teacher as Director 
       In this term, the teacher is like a conductor of an orchestra or a 
director of a drama. As students engage in either rehearsed or spontaneous 
language performance, it is teacher’s job to keep the process flowing 
smoothly and efficiently. 
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c. The Teacher as Manager 
       This statement captures that  the teacher has roles in planning lessons, 
modules, and courses, and structures the larger, longer segments of 
classroom time. Nevertheless, the teacher should allow each individual 
player to be creative. 
d. The Teacher as Facilitator 
       The facilitating role requires teachers to step away from the 
managerial or directive role and allow students to find succeed by the 
teacher’s guidance and gentle prodding instead.  
e. The Teacher as Resource 
A teacher as resource is considered as the least directive role. This 
brings some implications that teachers should act as an advisor and 
counselor who are available for when students seek information and 
recommendation. In delivering lesson, teachers should be able to assume 
all five of these roles on this continuum of directive to non-directive 
teaching, depending on the purpose and context of an activity. The key to 
interactive teaching is to strive toward the upper, non-directive end of the 
continuum, gradually enabling your students to move from their roles of 
total dependence to relatively total independence. 
In terms of reading comprehension, as proposed by Harmer (2001:213) 
teachers need to create enthusiastic atmosphere in class by being: 
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a. An organizer 
       As an organizer, teachers need to tell student exactly what their 
reading purpose is and give them clear instructions about how to achieve 
it, and how long they have to do this. 
b. An observer 
Teachers become progress observer when students are doing reading 
activity. Being an observer will give valuable information about how well 
the students doing the reading activity individually and collectively. 
c. A feedback organizer 
It is important to be supportive for teachers in organizing feedback 
both after reading if we are to counter any negative feelings students might 
have about the process, and if we wish to sustain their motivation. In 
addition, when the students have completed the task, the teacher can lead a 
feedback session to check that they have completed the task successfully. 
d. A prompter 
When students have read a text, teachers can prompt them to notice 
language features in that text. 
 2. Methods  
       According to Harmer (2007:78), a method is the practical realization 
of an approach. The originators of a method have arrived at decisions 
about types of activities, roles of teachers and learners, the kinds of 
material that will be helpful, and some model of syllabus organization. 
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Methods include various procedures and technique as part of their standard 
fare. 
       Goodman’s (1970) in Brown (2000:298) proposes some kinds of 
reading method; they are bottom - up and top - down, the distinction 
between which becomes a cornerstone of reading methodology for years to 
come. More recent research on teaching reading has shown combination of 
top-down and bottom-up, or what has to be called interactive reading. 
 3. Materials 
       Choosing materials for students is essential. In terms of this research, 
as cited by Johan (2006:1) the materials include passages or texts which 
contain  macro and micro reading skills; they are deducing the meanings 
of words from contexts, understanding the forms and meanings of non-
idiomatic phrases, understanding sentence meaning through syntactical 
structures, recognizing and understanding rhetorical structure and critical 
reading skills. 
 4. Students 
       Yogyakarta State University students belong to adult learners, 
According to Harmer (2007:40) adult language learners are notable for a 
number of special characteristics. 
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a) They can engage with abstract thought. Those who succeed at 
language learning in later life, according to Steven Pinker,’…often 
depend on the conscious acquisition naturally happens’ (Pinker 
1994:29). This suggests that we do not have to rely exclusively on 
activities such games and songs – though these may be appropriate for 
some students. 
b) They have a whole range of life experience to draw on. 
c) They have expectations about the learning process, and may already 
have their own set patterns of learning. 
d) Adults tend, overall to be more disciplined than some teenagers are, 
and crucially they are often prepared to struggle on despite boredom. 
e) They come into classrooms with a rich range of experiences which 
allow teachers to use a wide range of activities with them 
f) Unlike young children and teenagers, they often have a clear 
understanding of why they are learning and what they want to get out 
of it. Many adults are able to sustain a level of motivation by holding 
on to a distant goal in a way that teenagers find more difficult. 
C. Delimitation of the Problem 
       Since reading is a complex activity, low ability of the students in 
reading comprehension ability can be influenced by many factors. It is 
assumed that one of the factors is grammar. The writer wants to find out 
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whether it is true that grammar ability can influence the reading 
comprehension ability. 
       This study focuses on the student’s grammar ability in terms of 
Subject—Predicate Construction, Noun Phrases, and Word Recognition 
and their relationship to the students’ reading comprehension ability. 
Those three grammatical constructions are among the most essential 
grammar abilities in order to comprehend reading texts.  They are also 
dominant in sentence elements. It is assumed that the ability in those three 
grammatical constructions will help students to achieve better 
comprehension in reading.  
In this study, the subjects are the fourth-semester students of the 
English Department of Yogyakarta State University. The reason for the 
choice of the fourth semester students of the English Department of 
Yogyakarta State University is that at the fourth semester students have 
learned English basic skills in all levels, including structure and reading. 
D. Formulation of the Problem 
Based on the background and identification of the problem, the 
research questions can be formulated as follows: 
1. What is the reading comprehension ability of the fourth-semester 
students of the English Department of Yogyakarta State University 
like? 
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2. What is the grammar ability of the fourth-semester students of the 
English Department of Yogyakarta State University like, in terms of: 
a. Identifying Subject—Predicate Construction,  
b. Understanding Noun Phrases, and 
c. Recognizing Word Types? 
3. Is there any positive and significant relationship between the 
Identifying Subject Predicate Construction ability and reading 
comprehension ability among students of the English Department of 
Yogyakarta State University? 
4. Is there any positive and significant relationship between the 
Understanding Noun Phrase ability and reading comprehension ability 
among students of the English Department of Yogyakarta State 
University? 
5. Is there any positive and significant relationship between the 
Recognizing Word Types ability and reading comprehension ability 
among students of the English Department of Yogyakarta State 
University? 
6. Is there any positive and significant relationship between Identifying    
Subject—Predicate Construction, Understanding Noun Phrases, and 
Recognizing Word Types in aggregate and reading comprehension 
ability among students of the English Department of Yogyakarta State 
University? 
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E. Objectives of the Study 
1. To describe the reading comprehension ability of the fourth-semester 
students of the English Department of Yogyakarta State University. 
2. To describe the students’ grammar ability in terms of: 
a. Identifying Subject—Predicate Construction,  
b. Understanding Noun Phrases, and 
c. Recognizing Word Types, of the fourth-semester students of the 
English Department of Yogyakarta State University. 
3. To find out whether there is a positive and significant relationship 
between the Identifying Subject—Predicate Construction ability and 
reading comprehension ability.  
4.  To find out whether there is a positive and significant relationship 
between the Identifying Understanding Noun Phrases ability and reading 
comprehension ability.  
5. To find out whether there is a positive and significant relationship 
between the Recognizing Word Types ability and reading comprehension 
ability. 
6. To find out whether there is a positive and significant relationship 
between Identifying    Subject—Predicate Construction, Understanding 
Noun Phrases, and Recognizing Word Types ability in aggregate and 
reading comprehension ability  
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F. Significance of the Study 
1. Scientific Significance 
To give more insight into or in other words find out new ideas in the    
learning of reading comprehension. 
2. Practical significance 
For the Department: to give information to the lecturers and the                         
students about the issues and problems on the learning on reading 
comprehension. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
A. Literature Review 
1. The Nature of Reading 
a. The Definition of Reading 
       There are many definitions of reading, Spratt, Pulverness and Williams 
(2005:21) defines reading as the one of the four language skills (reading, 
listening, writing and speaking) that is categorized as a receptive skill. It is so, 
due to it involves responding rather than producing the text. 
      According to Nunan (2003:68), reading is a fluent process of readers 
combining information from a text and their own background knowledge to 
build meaning. Therefore, the goal of reading is comprehension.   
     Another definition of reading is stated by Celce-Muria (2001:119), that 
reading skill is a process of trying to understand a written text. The reader has 
to perform a number of simultaneously tasks: decode the message by 
recognizing the written sign interpret the message by assigning meaning to the 
string of words and understand what the author‘s intention was.  
 According to Grellet, reading is an active skill, it constantly involves 
guessing, predicting, checking and asking oneself questions. (2003:8) 
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Further, reading is considered as an interactive process between a reader 
and a text that leads to automaticity or reading fluency (Alyousef, 2005:144). 
In this process, the reader interacts dynamically with the text as he/she tries to 
elicit the meaning, and various kinds of knowledge being used are linguistic or 
systemic knowledge (through bottom up processing) as well as schematic 
knowledge (through top down processing). 
       In support to the definition above, Griffiths, Sohlber, and Biancarosa 
(2011:6) propose reading as an iterative, interactive process. It combines two 
processes, i.e. bottom up and top down processes that are simultaneously 
related to word identification and comprehension. Regarding comprehension, 
this argument  is reinforced by Anastasiou and Griva (2004:283) that define 
reading as a complex process including a combination of perceptual, 
psycholinguistics and cognitive abilities that has three key components such as 
accuracy, fluency (involves time), and comprehension. 
       In line with Anastasiou and Griva that involve fluency as one of three 
components of reading supporting a reading process, Anderson in Ueta 
(2005:4) includes fluency as a part of reading. He states that reading is an 
active process, fluent process, which involves the reader and the reading 
materials in building meaning. Meaning does not reside on the printed page, 
nor is it only in the reader. 
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       Furthermore, Urquhart and Weir (1988) in Ueta (2005:4) explore the 
definition of reading as the process of receiving and interpreting information 
encoded in language form. The language form can be in sentences or texts.   
       In summary, reading is an activity of receiving information through some 
stages of thinking process such as decoding, interpreting and understanding 
written text in order to achieve a certain purpose. Because it is the process of 
receiving information, reading is considered as receptive skill.  
b. Components of Reading 
       There are five components of reading as proposed by National Reading 
Panel (2000) in Sedita (2010:11). It set out in the figure below. 
 
 
 
 
Figure 1. Five components of reading (Adapted from National Reading Panel 
(2000) in Sedita (2010:11)). 
       The figure above shows five components of reading. They are phonemic 
awareness, phonics/word study, fluency, vocabulary, and comprehension. 
Phonemic Awareness involves the ability to notice, think about, and work 
with the individual sounds in spoken words. Before students learn to read, 
they must understand how the sounds in words work. Phonics is related to the 
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ability to understand the relationship between the letters of written language 
and the individual sounds of spoken language. It includes the use of letter 
combinations and patterns, syllable types, and skills to read and spell words. 
Fluency is the ability to read text quickly, accurately, and automatically, with 
proper expression and understanding. Vocabulary involves the ability to 
understand the meaning of words. While comprehension is the ability to 
derive meaning based on the information in the text. In order to derive 
meaning in the text, the reader‘s own knowledge is needed to use. Teaching 
students using specific reading strategies can improve comprehension. 
       Based on the figure above, the first three components (phonemic 
awareness, phonics/word study, and fluency) are necessary for basic decoding. 
They allow readers to identify and spell words accurately and fluently. The 
last two components (vocabulary and comprehension) enable readers to 
construct meaning once words are identified. These last components have a 
strong effect on understanding what is read.  
       In the same field, Alderson (2000) in Liu (2010) reinforces the argument 
about the two last components above by proposing two components of 
reading. They are decoding (word recognition) and comprehension. Besides 
these two components, vocabulary is also a considered part in reading. 
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c. Reading Skill 
       Urquhart & Weir (1998) cited in Liu (2010: 153) describe a reading skill 
as ―a cognitive ability which a person is able to use when interacting with 
texts.‖ When interacting with the texts, a reader (i.e. a student) uses his/her 
cognitive ability in order to grasp the information even to comprehend them. 
Reading is a receptive skill. However, it does not mean that reading is a 
passive activity. It involves a complex process. According to Spratt et 
al.(2005:22), when people read, there are some activities involved in the brain 
such as understanding the text at the level of letters, words and sentence, 
understanding cohesion and coherence, understanding various of the text and 
using appropriate sub skill. From the explanation above, it is clear that reading 
is an active activity rather than a passive one. 
       The main goal of reading is to extract and construct meaning from the text 
(Sweet and Snow, 2002; Anastasiou and Griva, 2009:283). People do reading 
for certain purpose or reason. Furthermore, Clark and Silberstein (1977:51) in 
Nunan (2004:53) specify the purpose of reading into four things, they are: 
1) To obtain a specific fact or piece of information (scanning), 
2) To obtain the general idea of the author (skimming), 
3) To obtain a comprehensive understanding of reading, as in reading a 
textbook (through comprehension),  
4) To evaluate information in order to determine where it fits into our own 
system of beliefs (critical reading). 
       In line with Clark and Silberstein (1977:51) in Nunan (2004:53), Spratt, et 
al. (2005:22) said that the reason why people read could affect their way to 
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read or which reading sub skill they will employ. There are some sub skills of 
reading that can be used for different reasons of reading. They are reading for 
specific information or scanning, reading for gist or skimming, reading for 
detail, extensive and intensive reading. 
       To achieve different purpose in reading, a good reader needs to master 
reading skills. Brown (2004:187-188) divided reading skills into two big 
elements, namely micro skills and macro skills. These are micro and macro 
skills of reading stated by Brown. 
Micro skills 
1) Discriminating among the distinctive graphemes and orthographic patterns 
of English, 
2) Retaining chunks of language of different lengths in short-term memory, 
3) Processing writing at an efficient rate of speed to suit the purpose, 
4) Recognizing a core of words, and interpreting word order patterns and their 
significance, 
5) Recognizing grammatical word classes (noun, verbs, etc.), systems (e.g., 
tense, agreement, pluralisation), patterns, rules, and elliptical forms, 
6) Recognizing that a particular meaning may be expresses in different 
grammatical forms, 
7) Recognizing cohesive devices in written discourse and their role in 
signaling the relationship between and among clauses. 
Macro skills 
1) Recognize the rhetorical forms of written discourse and their significance 
for interpretation. 
2) Recognize the communicative functions of written texts, according to form 
and purpose. 
3) Infer context that is not explicit by using background knowledge. 
4) From described events, ideas, etc., infer links and connection between 
events, deduce causes and effects, and detect such relations as main idea, 
supporting idea, new information, generalization and exemplification. 
5) Distinguish between literal and implied meanings. 
6) Detect culturally specific references and interpret them in a context of the 
appropriate cultural schemata. 
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7) Develop and use battery of strategies, such as scanning and skimming, 
detecting discourse markers, guessing the meaning of words from context, 
and activating schemata for the interpretation of texts.  
                                        (Brown, 2004: 187-188) 
Reading involves a variety of skill. The main ones are listed below (The list is 
taken from John Munby‘s Communicative Syllabus Design). 
1) Recognizing the script of a language, 
2) Deducing the meaning and use of unfamiliar lexical items, 
3) Understanding explicitly stated information, 
4) Understanding information when not explicitly stated, 
5) Understanding conceptual meaning, 
6) Understanding the communicative value (function) of sentence and 
utterances, 
7) Understanding relations within the sentence, 
8) Understanding relations between the parts of a text through grammatical 
cohesion devices,     
9) Interpreting text y going outside it, 
10) Recognizing indicators in discourse, 
11) Identifying the main point or important information in a piece of 
discourse, 
12) Distinguishing the main idea from supporting details, 
13) Extracting salient points to summarize (the text, an idea etc), 
14)  Selective  extraction of relevant pints from a text,   
15)  Basic reference skill 
16)  Skimming 
17)  Scanning to locate specifically required information 
18)  Transcoding information to diagrammatic display  
 
       According to Mikulecky (2008:3), reading skills are the cognitive 
processes that a reader uses in making sense of a text. Most of the reading 
skills for fluent readers employing unconsciously and automatically. When 
confronted with a challenging text, fluent readers apply these skills 
consciously and strategically in order to comprehend. Every language requires 
a different repertoire of reading skills, based on the structure of the language 
and the literacy habits of the native speakers of that language. ESL and EFL 
teachers, therefore, should train students in the skills that will give them the 
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power to comprehend in English. The reading skills that are proposed by 
Mikulecky. 
Table 1 Reading Skill 
No Skill Definition 
1. 
2. 
3. 
4. 
 
5. 
 
6. 
 
7. 
8. 
 
 
 
9. 
 
10. 
 
 
 
11. 
 
 
12. 
 
 
 
 
13. 
 
 
 
 
 
14. 
 
Automatic decoding 
Previewing and predicting. 
Specifying purpose.  
Identifying genre 
 
Questioning. 
 
Scanning 
 
Recognizing topics 
Classification of ideas into 
main topics and details. 
 
 
Locating topic sentences 
 
Stating the main idea (or 
thesis) of a sentence, 
paragraph or passage. 
 
Recognizing patterns of 
relationships. 
 
Identifying and using 
words that signal the 
patterns of relationships 
between ideas. 
 
Inferring the main idea, 
using patterns and other 
clues. 
 
 
 
Recognizing and using 
pronouns, referents, and 
Being able to recognize a word at a glance. 
Previewing and predicting. 
Knowing why a text is being read. 
Knowing the nature of the text in order to 
predict the form and content. 
Asking questions in an inner dialog with the 
author. 
Looking through a text very rapidly for 
specific information. 
Finding out what the text is about. 
Categorizing words and ideas on the basis of 
their relationships; distinguishing general and 
specific. 
 
Identifying the general statement in a 
paragraph. 
Knowing what the author‘s point is about the 
topic. 
 
 
Identifying the relationships between ideas; the 
overall structure of the text. 
 
Being able to see connections between ideas 
by the use of words such as first, then, later. 
 
 
 
Identifying and using words that signal the 
patterns of relationships between ideas. 
 
 
 
 
Identifying  pronouns, referents and other 
lexical elements and use them to make a text 
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15. 
 
 
 
16. 
 
 
17. 
 
 
18. 
 
 
19. 
 
 
20. 
 
 
21. 
 
 
22. 
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other lexical equivalents as 
clues to cohesion. 
 
 
Guessing the meaning of 
unknown words from the 
context. 
 
Skimming 
 
 
Paraphrasing 
 
 
Summarizing 
 
 
Drawing conclusions 
 
 
Drawing inferences and 
using evidence. 
 
Visualizing 
 
 
Reading critically 
 
 
 
Reading faster 
 
 
 
Adjusting reading rate 
according to materials 
purpose. 
become cohesive 
 
 
 
Using such clues as knowledge of word parts, 
syntax, and relationship patterns. 
 
 
Quickly getting the gist or overview of a 
passage or book. 
 
Re-stating texts in the reader‘s own words in 
order to monitor one‘s own comprehension. 
 
Shortening material by retaining and re-stating 
main ideas and leaving out details. 
 
Putting together information from parts of the 
text and inducing new or additional ideas. 
 
Using evidence in the text to know things that 
are unstated. 
 
Picturing, or actually drawing a picture or 
diagram, of what is described in the text. 
 
Judging the accuracy of a passage with respect 
to what the reader already knows; 
distinguishing fact from opinion. 
 
Reading fast enough to allow the brain to 
process the input as ideas rather than single 
words. 
 
Being able to choose the speed and strategies 
needed for the level of comprehension desired 
by the reader.  
 
(Mikulecky, 2008:3)  
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Willis proposes reading sub skill (1982:142-152),  
1) Recognizing words and phrase in English script 
2) Using one‘s own knowledge of the outside word to make predictions about 
and interpret a text. 
3) Retrieving information stated in the passage. 
4) Distinguishing the main ideas from subsidiary information. 
5) Deducing the meaning and use of unknown words: ignoring unknown 
word / process that are redundant, i.e.: that contribute nothing to 
interpretation. 
6) Understanding the meaning and implication of grammatical structures, e.g. 
cause, result, purpose, reference in time (e g. verb tenses: compare:‖ He 
could swim well‖ past ―He could come at 10 a.m.‖ future). 
7) Recognizing discourse markers: e.g. therefore, conclusions, however, 
contrast, that is paraphrase … 
8) Recognizing the functions, sentence even when not introduce discourse 
markers, e.g.: example, definition, paraphrase conclusion, warning. 
9) Understanding relation within the sentence and the texts (word that refer 
back to a thing or a person mentioned earlier in the sentence or a text 
e.g.(which, who, it) 
10) Extracting specific info for summary or not taking. 
11) Skimming to obtain the gist and recognize organization of ideas within the 
text. 
12) Understanding implied information and attitudes. 
13) Knowing how to use an index, a table of contents, etc. 
14) Understanding layout, use of heading, etc.  
 
d. The Model of Reading Process 
       According to Han (2010:13) reading process is the interaction that occurs 
harmoniously between a reader and a text. Many activities occur during the 
reading process, and this process is tending to be ―dynamic, variable and 
different, not only for the same reader on different times and purposes, but 
also for different readers on different texts at different times and different 
purpose‖ (Alderson, 2000). 
      Many views about the nature of reading process, however, there are three 
kinds of it which is very popular. There are: 
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1) Bottom up Process 
       In bottom up process, the readers should be able to comprehend a text by 
recognizing a multiplicity of linguistic signals i.e. letters, words, syllables, 
phrases, grammatical cues, and discourse markers. (Brown, 2000:299). In line 
with Brown, Alderson (2000: 16) says that this view tries to see reading as a 
process of decoding the written symbols. It starts from the smaller; letters, and 
go to the higher one; clauses, sentences, paragraphs, and texts.  
2) Top down 
       Han (2010:21) described top down as a linear process that moves from the 
top, the higher mental stages, down to the text itself. Its process emphasizes of 
the importance of schemata, and the reader‘s contribution to the incoming text, 
in this case is the reader‘s background knowledge (Alderson, 2000: 17). The 
reader‘s background knowledge or existing knowledge is needed to predict the 
meanings of the text (Goodman in Alderson, 2000:17).  
3) Interactive 
       Interactive process is trying to cover bottom up and top down process as 
Brown says (2000:299).  As stated previously, bottom up focuses on the 
decoding smallest part of linguistic to higher one by ignoring the existing 
information about what reading is. Meanwhile top down emphasize on the 
using of the reader‘s background to comprehend the text. It can be conclude 
that this approach combine both process to maximize the process of 
comprehending the text.       
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e. The Definition of Reading Comprehension 
       The essence of reading is reading with comprehension. The purpose of 
reading is comprehension, or to get meaning from written text. Without 
comprehension, reading can be frustrating, pointless exercise in word calling. 
It is no exaggeration to say that how well students develop the ability to 
comprehend what they read has a profound effect on their entire lives 
(Anderson, Hiebert, Scott, & Wilkinson in Texas Reading Initiative, 2002:4)    
            According to Linse (2005:71), reading comprehension involves higher 
order thinking skills and it is much more complex than merely decoding 
specific words, because when people read people seek for meaning, 
understanding and entertainment.  
            Lenz (2005:75) argues that reading comprehension is the process of 
constructing meanings from the text. It means that the reading comprehension 
process involves the readers‘ ability to make a relationship between their 
background knowledge and their purpose of reading with the meanings of the 
text.  
       Snow (2002:11) defines reading comprehension as the process of 
simultaneously extracting and constructing meaning through interaction and 
involvement with written language. Using the words extracting and 
constructing are to emphasize both the importance and the insufficiency of the 
text as a determinant of reading comprehension. 
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 Comprehension entails three elements: 
• The reader that is who is doing the comprehending 
• The text that is to be comprehended 
            • The activity is in which comprehension is a part. 
The first is the reader, the capabilities of the readers as the subject who 
comprehend the texts are considered as the basic requirement for a better 
comprehension. Snow (2002;13) states that there are some factors which 
influence reading comprehension in terms of the readers‘ perspectives: 
cognitive capacities, motivation and various types of knowledge. There are 
many factors influencing reader‘s cognitive capacities, i.e. attention, critical 
analytic ability, visualization ability, etc. Next, the purpose of reading and 
reading interest becomes the factors that influence the reader‘s motivation in 
reading the texts. In addition, there are various types of the reader‘s 
knowledge that are considered to affect reading comprehension: vocabulary, 
linguistic and discourse knowledge, knowledge of specific comprehension 
strategies. 
The second element is text, its features have a large effect on reading 
comprehension as stated by Snow (2002:14). It means that comprehension 
does not occur by simply extracting meaning from the text. During reading, 
the reader constructs the different representations and interpretations of the 
text that are important for the comprehension. 
Reading activity as the third element involves ―one or more purposes, 
some operation to process the text at hand and the consequences of performing 
the activity‖ as stated by Snow (2002:15). The purpose of reading is 
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influenced by motivation, including interest and prior knowledge. Then, 
processing the text involves linguistic competence, semantic processing and 
monitoring. At least, there are three consequences of reading including 
knowledge, application, and engagement. 
The last but not least is the context. Some ideas pointed out that the 
context is the classroom. However, it is more than that. In fact, it refers to the 
varying of sociocultural environments in which children or students live and 
learn to read instead. Snow (2002:16). 
        
Figure 2 A Heuristic for Thinking about Reading Comprehension 
The heuristic above shows how these elements interrelate in reading 
comprehension, an interrelationship that occurs within a larger sociocultural 
context that shapes and is shaped by the reader and that interacts with each of 
the elements iteratively throughout the process of reading.   
Hudson (2007:79), who states that comprehension skill represents the 
ability to use context, expresses another idea and knowledge to derive 
meaning what is read. Therefore, the students should improve their reading 
comprehension skill.  
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f. Factors Influencing Reading Comprehension 
There are some factors influencing reading comprehension according to 
Sedita (2010:13), they are meta-cognition, decoding/fluency, knowledge, and 
vocabulary and language skills. 
 Meta-cognition factor is closely related to motivation. Weak self-
monitoring skills and a lack of useful strategies can impede reading 
comprehension. 
     Furthermore, students will be more successful in reading comprehension if 
they are motivated to understand and engage in text they read (RAND: 2002). 
 However, weaknesses in the area of decoding and fluency are the main 
causes of poor reading comprehension. When the students have weaknesses 
on these areas, they are unable to focus on comprehending what they are 
reading. 
 The next factor is knowledge. In this case, knowledge is related to 
background knowledge and knowledge of text structure. A lack of life 
experience or vast reading experience can affect the amount of background 
knowledge that the students can access when they are reading because 
without sufficient background knowledge they cannot relate to the 
information to construct meaning. In order to comprehend the texts, a reader 
must have knowledge of text structure at the sentence, paragraph, and 
discourse levels. They must be able to understand each sentence and to link 
the ideas from one sentence to others. In support to this, Carlisle and Rice 
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(2002) in Sedita (2010: 13) propose that students who have good grammatical 
awareness tend to be good readers. 
 Besides meta-cognition, decoding/fluency, knowledge, the success or the 
failure of reading comprehension can be affected by other factors such as 
vocabulary and language skills. Mastery of vocabulary has strong relationship 
with reading comprehension. This relationship arises since the texts entail 
recognizing words even comprehending the texts. Thus, a reader with wide 
vocabulary will be able to recognize words in the texts so that he/she has 
possibility to easily comprehend the texts rather than them who lacks of 
vocabulary. 
 With regard to the factors above, there are some learning weaknesses the 
students may have that also affect reading comprehension. Those factors are 
attention, short or long-term memory, visualizing and creating images, 
expressive language skills, and English as a second language (Sedita, 2010: 
14). 
Hetze (2000:4) state that reading comprehension is the process to construct 
meaning from the text. Meanwhile, the readers ability to construct meaning 
influenced by some factors, they are including the nature of the reading 
activity, the nature of the text being read or its genre, its subject matter, and 
the density and quality of its writing and the social and cultural factors that 
make up the context of the reading. 
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There are main two categories stated by Sadeghi (2007: 199) which 
influence readers‘ comprehension. There are internal and external factors. 
Internal factor is called reader variable. It refers to everything related to the 
readers such as their cognitive abilities, background knowledge, and 
characteristics. External factor is called text variable, context variable, and 
writer variable. External factor refers to some factors outside the reader. 
1) Reader Variable 
We can see most researchers agree that the reader plays the central role in 
an act of reading. While some years ago, many people thought that reading 
was a passive process; however, it is now considered as an active process 
(Alderson, 2000). Grabe (2009: 15) says that the readers bring a wide 
range of background knowledge to reading, and they actively construct the 
meaning of the text by comprehending what the writer intends. In other 
words, readers are not simply accepting or extracting information from the 
text, but they also bring their prior knowledge while they are reading the 
text. In other words, printed words or graphic symbols are nothing without 
good readers‘ reading competences. A text does not tell anything. It is just 
like a map that a reader can follow. To be able to follow the map well, a 
reader has to know many kinds of signs that are used in a map. They 
should bring their existing knowledge about map signs while they are 
reading the map. Readers have to bring their existing knowledge to be able 
to get the meaning from the text. However, each reader‘s contribution is 
different from that of others because readers are different in their shared 
knowledge, language skills, strategies and other personal characteristics 
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(Alderson, 2000: 128). They can use their language skills, strategies one 
by one while they are reading a text, or they just mix all of the skills, and 
reading strategies while reading a text. Besides, Sadhegi (2007: 199) states 
that non-visual input is necessary for comprehending a text, and it plays an 
important role in a reader‘s comprehension. It is usually called background 
knowledge. According to Smith and Holmes in Sadeghi (2007:199) 
background knowledge is as what the brain imposes upon the eye. This 
knowledge is referred to content schemata or one‘s knowledge of the 
world, the culture, and the language. 
2) Text Variable 
The second important variable which considerably affects reading 
comprehension is text variable. Nuttall in Sadeghi (2007: 204) says that 
text is the core of the reading process. Sadeghi (2007:204) states that ―text, 
or written discourse, is the product of the writer‘s taught expressed 
through some visible shapes, whether alphabetic or ideographic, printed or 
hand- written, something kinesthetic or written in Braille, written on a 
piece of paper, carved on a stone or displayed on a computer screen. ‖It 
means that when a reader is reading a text or an article, he is trying to 
come in writers‘ taught. The reader should understand the content of the 
text such as the complexity of the grammar structures, vocabulary, 
cohesion etc. Many readers sometimes get lack when they cannot receive 
and get the meaning of the text because of the level of the grammar 
structure, vocabulary selection of the text. Students who have low 
proficiency of English will not be able to comprehend a thesis or a journal, 
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which are written by experts, for the level of the text, is high. The 
grammar structure will be complex and some vocabulary might be not 
familiar for some people. 
3) Context variable 
Context is beyond the text itself (Sadeghi, 2007:208). Where the readers 
come from and live can influence them in comprehending texts. Where the 
readers read the text is also possible to influence the process of 
comprehending the text. For example, if someone reads a book in a 
crowded area, he will probably find it difficult to comprehend the text, for 
the noise distracts his concentration. Another example, a reader who 
comes from a village probably might find difficult to comprehend articles 
about nightclub. He gets difficulties because he is not familiar with the 
topic, and he seldom finds the situation in his daily life. 
4) Writer Variable 
It has been widely known that the complexity of texts is influenced much 
by the producer. The purpose of the writer can bring impacts to the result of 
the text itself. The text can be difficult to understand just by low readers, or 
the text is probably in the common level. It makes many people across levels 
unable to read the text. The writer is the director who decides who his writing 
is intended for. In other words, a writer has right to decide the complexity of 
the grammar structure and the vocabulary selection. 
Catherine and Shattuck (2005: 117) propose another idea, the factors 
influencing reading comprehension are reading instruction, social interactions 
in homes, classroom and the community that motivates students to read, 
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reading for various purposes, a lot of exposure to many different kinds of 
reading, reader‘s interest, and socio-cultural context in which reading takes 
place.  
g. Strategies of Reading Comprehension 
       Reading comprehension is very important in the process of understanding 
texts. There are seven reading comprehension strategies which are identified 
by Zimmerman and Hutchinson in Mereillon (2007).  
They are: 
1) Activating or building background knowledge, 
2) Using sensory images, 
3) Questioning, 
4) Making prediction and inferences, 
5) Determining main ideas, 
6) Using fix-up options, and 
7) Synthesizing. 
In line with Merreillon, there are ten strategies for reading comprehension 
proposing By Brown (2000:306-310), as follows: 
1) Identify the purpose in reading, 
2)  Use grapheme rules and patterns to aid in bottom-up decoding (especially 
in beginning in level learning), 
3) Use efficient silent reading techniques for relatively rapid comprehension 
(for immediate to advanced level), 
4) Skim the text for main ideas, 
5) Scan the text for specific information 
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6) Use semantics mapping or clustering, 
7) Guess when you are not certain, 
8) Analyze vocabulary, 
9) Distinguish between literal an implied meanings, 
10) Capitalize on discourse markers to process relationships.  
2. The Nature of Grammar  
a. The Definition of Grammar 
 Larsen and Freeman in Brown (2001:362) state that language has three 
dimensions, i.e. grammar (the form or the structure of language), semantics 
(meanings), and pragmatics which are interconnected. 
 Ur (2009:75) defines grammar in general as ―the way words are put 
together to make a correct sentence‖. 
       According to Brown (2001:362), grammar is the system of rules 
governing the conventional arrangement and relationship of words in a 
sentence. It includes rules of word order, verb and noun systems, modifier, 
phrases, clauses, etc. A grammar of a language aims to present in a precise and 
explicit form just those facts about the language that the speakers know 
intuitively. In more technical terms, grammar is a system of rules that 
specifies the class of phonetically possible utterances that are well formed in 
the language 
       Cook & Suter in Cox (1998:2) states that a grammar is a written 
description of the rules of the language.  
      Weaver in Cox (1998: 385-386) proposes: 
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1) Sentence Structure: Grammar often simply refers to word order, the 
functions of words and the grammatical endings of words in a language. 
2) Usage: socially acceptable and prestigious language use is often referred to 
as ―good grammar‖: ―bad grammar‖ often means the use of language forms 
and constructions that are not acceptable to many people. 
3) Description: many linguists have attempted to classify and describe the 
syntactic structure of a language, which they call a ―grammar‖. 
4) A Process: Psycholinguists have tried to describe how people are able to 
create and understand sentences in a language; they refer to this process as 
a ―grammar‖ 
5) A set of Rules: In education, grammar has often been thought of as a set of 
rules for teaching students about some combination of the meanings above 
as well as pronunciation and whatever else teachers thought would help 
students speak and write correctly. 
       Grammarians have developed different models for explaining how 
language works. According to Cox (1998:388-389), there are three types of 
grammar – traditional, structural, and transformational – which have different 
histories and theoretical frameworks. The comparisons of types of grammar 
are in the table below. 
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Table 2 Comparison of Types of Grammar 
Traditional 
Grammar 
Structural 
Grammar 
Transformational 
Grammar 
Grammar as rule for 
socially correct usage. 
Originally provided a 
basic terminology that 
teachers and students 
could use to discuss 
language 
but 
the terms & rules are 
inadequate & cannot 
explain how language 
works. Prescribes 
rather than describes 
& does not account 
for learner with 
language differences. 
 
 
Grammar as a 
description of how 
language is used. 
Looks at different 
languages & 
differences among 
language uses: 
Idiolect, dialect, and 
other varieties of 
language form. 
but 
It doesn‘t attempt to 
explain how 
meaning is related to 
use in language. 
 
 
 
Grammar as a theory of 
how language is 
produced. 
 
Meaning is tied to a 
theory of language that 
gives it explanatory and 
predictive power and a 
way to understand 
language competence 
and performance. 
but 
It is difficult to 
understand and apply 
rules, which sometimes 
sound like algebraic 
equations. 
Eight Parts of 
Speech 
 
Noun 
Pronoun 
Verb 
Adective 
Adverb 
Preposition 
Conjunction 
Interjection 
 
 
Form Class Words 
 
Noun, verbs, 
adectives, and 
adverbs-words that 
carry most meaning 
and are inflected or 
change form. 
 
Function Words 
 
Noun determiners, 
auxiliary verbs form, 
subordinators, 
prepositions-wods 
that are important 
for structural 
relationships but 
have little meaning 
and do not change 
form. 
Phrase Structure 
Rules 
 
Noun N T + N 
Where N= noun & T= 
determiner. 
 
Noun phrase NP Det N 
                            Prop 
N 
                             
Pronoun 
Where noun phrase= 
determiner plus a noun 
proper noun, or 
pronoun. 
 
Transformational 
Rules 
 
Movement, deletion, 
insertion, and 
subtitution 
Sentence 
A group of words 
expressing a complete 
Sentence 
Each sentence is an 
independent 
Sentence 
SNP + VP, or where 
S  
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thought and possesing 
a subject & a 
predicate. 
 
 
linguistic form, not 
characterized as a 
grammatical 
constuction in any 
larger linguistic 
form. 
 
(sentence) equals NP 
(noun phrase) plus VP 
(verb phrase). 
 
b. Grammar Ability 
       According to Purpura (2005:86), grammar ability or grammatical ability 
is the combination of grammatical knowledge and strategic competence; it is 
specifically defined as the capacity to realize grammatical knowledge 
accurately and meaningfully in testing or other language-use situations.   
       Grammar elements that are going to be discussed are Subject Predicate, 
Noun Phrase  and Word Recognition.  
1) Subject – Predicate 
       Subject is the first part of a sentence, it is also called complete subject. 
The subject names the person, place, thing, or idea the sentence is about. 
a) Simple Subject and Complete Subject 
       Most complete subjects include more than one word. Sometimes 
complete subjects are quite long. Other times they are quite short. Within 
each complete subject, however, one main word tells what the sentence is 
about. This main word is called the simple subject. 
 simple subject 
e.g: The train through town stops every day at two o‘clock. 
            complete subject 
b) Simple Predicate or Verbs and Complete Predicate 
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       Predicate is the second part of the sentence, it is called complete 
predicate. The predicate tells what the subject is or does. Similar to complete 
subjects, most complete predicates contain more than one word. Within each 
complete predicate, however, one main word or phrase tells what the subject 
is or does. This main word or phrase is called the simple predicate, or verb. 
simple predicate 
e.g. :  The airplane skidded slightly on the wet runway. 
                                           Complete predicate 
 
 
 
Some verbs do not show action. Verbs of this kind tell something about 
the subject. It is called statements verbs. They are: am, are, is, was, and 
were. 
 
e.g.: The magazine is on the table beside the sofa.  
Complete verb 
 
  
         The decorations were blue and silver. 
complete verb 
 
  
         The game was over before the rain. 
complete verb 
 
       Sometimes a verb needs other words to help it make a statement or to 
tell what action is taking place. Those words are called helping verbs, or 
auxiliary verbs. The main verb plus any helping verbs make up a verb 
phrase. (Bergman,1987:06) 
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2) Noun Phrase 
a) Definition of noun phrase 
       A noun phrase consists of at least one noun as the noun head, usually 
called the headword and one modifier or more, which modify the headword. 
The modifiers, which are located in front of the noun, are called ‗Pre-
modifiers‖, while the modifiers, which are located in the back of the noun, 
are called ―Post-modifiers‖. Furthermore, the noun as the core of a noun 
phrase is called ―Noun Head‖. 
      A noun phrase is a group of words in a sentence that behaves in the same 
way as a noun that is as a subject, an object, a complement, or as a object of 
a preposition. For example: I spoke to the driver of the car. 
       Quirk (1999) in Longman Grammar of Spoken and Written English 
states that a noun phrase in the strict sense consists of a noun as a head, 
either alone or accompanied by determiners (which specify the reference of 
the noun; and modifiers (which describe or classify the entity denoted by the 
head (noun)). For example: a house, the house, their house, some houses, 
the city proper.  
       According to Quirk and Greenbaum (1985: 59), a noun phrase typically 
functions as subject, object, or complement of sentences and as complement 
in prepositional phrases. A noun phrase consists of a pronoun or noun with 
any associated modifiers, including adjectives, adjectives phrases, adjectives 
clauses, and other nouns in the possessive case. Like a noun, a noun phrase, 
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can act as a subject, as the object of a verb or verbal, as a subject or object 
complement, or as the object of a preposition. 
b) Elements of Noun Phrases 
       The noun phrases consist of twelve elements. There are six types of 
words, which come as pre-modifiers in any kinds of composition in front of 
the noun head. There are also six types of words, whether it is singular, 
phrase, or clause, posited as post-modifiers. The elements of noun phrases 
are as follow: 
 
Det          Prep. phrase 
Adjective         Verb-ing 
Verb-ing         Verb-3 
Verb-3         To infinitive 
Noun          Adjective 
Adverb particles/ number/ 
NP 
Relative clause 
 
PRE-MODIFIER                                                    POST-MODIFIER 
Figure 3 the Elements of Noun Phrase 
1) [Determiner – Headword], example: a book, the country, this child, 
some equipment. 
2) [Determiner – Adjective – Headword], example: a good book, a 
completely different technique, etc. 
HEADWORD 
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3) [Determiner – verb+ing – Headword], example: a reading book, a 
slowly moving train. 
4) [Determiner – verb 3 – Headword], example: the estimated cost, this 
specially equipped plane, etc. 
5) [Determiner – Noun – Headword], example: a call girl, the railway 
station. 
6) [Determiner – Headword – Prepositional phrases], example: the 
color of the sea, the people in Java. 
7) [Determiner – Headword – Verb+ing], example: the people 
travelling long distances. 
8) [Determiner – Headword – Verb 3], example: things made in Japan. 
9) [Determiner – Headword – to infinitive], example: much work to do, 
many experts to assist us. 
10) [Determiner – Headword – Adjective], example: something 
important. 
11) [Determiner – Headword – adverb/number/NP], example: page 79. 
12) [Determiner – Headword – Relative clause], example: the parents 
who are interested in this program. 
 
From the elements of the noun phrases above, it can be explained: 
a) Deictic. It is always put in front of the noun phrase and can show a 
quantity, such as: a, the, ten, some, this, that, my, etc. Examples: a 
boy, the book, some pencils, this book, etc. 
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b) Adjective pre-modifiers, which can be singular or phrase forms. 
This and that, if followed by nouns, called demonstrative adjectives. 
This (for singular nouns) and these (for plural nouns) are used to 
point near things, while that (for singular nouns) and those (for 
plural nouns) are used to point far things. Example: the man hit this 
naughty child. 
c) Prepositional phrase which lies after noun head (post-modifier). 
Example: It is interesting to watch the changing color of the sea. 
d) Verbal. Like pre-modifier, verbal comes in the forms of V3, Ving, 
and to infinitive. Examples: a developing country always has many 
problems to face by the government, this specially equipped plane 
was made in 1876, a secretary has much work to do in the factory. 
e) It is an adverb particles and number which usually comes in the 
singular form. Examples: youth today expect much, but work less. 
f) It is noun which is in the form of singular, phrase even clause that is 
functioned as an adjective form. Example: a mother buying a book 
for her daughter. 
g) It can be relative clauses. Example: the women working at the 
factory is my neighbor. 
c) Functions of Noun Phrases 
There are some functions of noun phrases. The explanation of 
positions and functions of noun phrases is as follows: 
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1) Subject 
Noun phrases first function as the subject of clauses. A 
subject is a word, phrase, or clause performs the action of or act 
upon the verb. Clauses contain both a subject and a predicate. The 
following italicized noun phrases are examples of subjects: 
a. The people in the bus escaped through emergency exit. 
b. The lessons begin at 7 a.m. and finish at 1 p.m. 
2) Subject complement 
A subject complement is a word, phrase, or clause that 
follows a linking verb and describes the subject. Example: 
a. The performance was a test of their physical endurance. 
b. Religion, race, and education are some differences that are 
known. 
3) Direct object 
A direct object is a word, phrase, or clause that follows a 
transitive verb and answers the question ―who?‖ or ―what?‖ receives 
the action of the verb. Example: 
a. They are testing some new equipment. 
b. Please give some money to that man. 
4) Object complement 
An object complement is a word, phrase, or clause that 
directly follows and describes the direct object. Examples: 
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a. Many of us consider her the best candidate. 
b. Your cousins named their daughter as a naughty child. 
5) Indirect object 
An indirect object is a word, phrase, or clause that directly 
follows a intransitive verb and answer the question ―to or for 
whom?‖ or ―to or for what?‖ is the action of the verb performed. 
Examples: 
a. The bank gave David a loan. 
b. The groom bought his new bride a wedding present. 
6) Adverbial (adverb proposition) 
An adverbial is a word, phrase, or clause that describes an 
entire clause by providing information such as time, place, manner, 
condition, reason, or purpose followed by a preposition. Adverbials 
answers such questions as ―when?”, “where?”, and ―how?‖. 
a. This night I need to go to bed early. 
b. The puppy sleeps in late Sunday morning. 
7) Prepositional Complement 
A prepositional complement is a word, phrase, or clause that 
directly follows a prepositional phrase. A prepositional complement is 
also called complements of prepositions and objects of prepositions.  
Examples: 
a. During his vacation, the man decided to move to the Tropics. 
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b. The box of chocolates is intended for your children. 
8) Determinatives 
A determinative is a noun or noun phrase plus the possessive 
clitic (apostrophe s or s apostrophe) that indicates possession of or 
some other relationship to another noun or noun phrase. Examples: 
a. The cat is eating the dog’s food. 
b. My parents' house is in the same part of town. 
9) Appositive 
An appositive is a word, phrase, or clause that modifies or 
explains another noun or noun phrase. Examples: 
a. John Smith, the colonial captain, founded Jamestown in 1607. 
b. Your aunt Lily is an eccentric lady. 
10) Predicate of complement. For examples: 
a. Mount Merapi is a smoking volcano. 
b. It is a good thing to be on time. 
11) It can also be the book title, articles, etc. For example: a girl is 
reading the novel ―The Beauty Frog”. 
3) Word Recognition / Word Identification 
       Word identification is the process of determining the parts of speech 
and some meaning of a word encountered in print (Gentry, 2006; Harris & 
Hodges, 1995). Readers employ a variety of strategies to accomplish this. 
Ehri (2004, 2005) identified four of them: decoding, analogizing, predicting, 
and recognizing whole words by sight.  
46 
 
       As stated by Grabe, there are several components skills which work 
together to build reading comprehension, (further they known as lower level 
processes) they are word recognition, syntacting parsing, and semantic-
proportion encoding. As a part of those components, word recognition is 
now widely accepted by researchers as an important process which is 
contribute a lot in reading comprehension as supported  by some experts 
,who stated for over 20 years, that word recognition is a major predictor of 
later reading abilities. 
(Adams,1990,1999;Juel,1998;Perfetti,1999,2007;Perfetti,Landi,&Oakhill, 
2005 in Grabe 2009:32)  
       We can hardly overestimate the importance of word recognition in 
reading, because when we read we actually focus almost 80% of the content 
words and about 50 % of the small function words (Adams, 1990; Perfetti, 
1999; Pressley, 2006; Stanovich, 2000). Moreover, most researchers say that 
fluent reading comprehension is not possible without rapid and automatic 
word recognition of a large vocabulary (Stanovich, 2000).  
a.) Kinds of Words 
According to Ur (2009:80), there are different parts of the sentence 
maybe realized by various kinds of words (or phrases): these are called parts 
of speech. 
1) Nouns are traditionally characterized as naming a ‗person, place or 
thing‘; but in fact, they may refer to activities or events (conversation, 
battle), abstracts (beauty, theory) and various other kinds of things. They 
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usually function, as do pronouns as the subject, object or complement of a 
verb or follow prepositions. They may be preceded by determiners (the, 
some, for example or by adjectives and may take the plural –s. 
       Most nouns are ‗common‘ (finger, meeting); ‘proper‘ nouns (Queen 
Victoria, Syria) signify the name of a specific person place, event etc., and 
are written in English with a capital letter. Another useful distinction is 
between ‗countable‘ nouns (items which can be counted and may appear in 
the plural: horse, cup, for example) and 'non-countable' or 'mass' nouns 
(certain uncountable substances or abstracts: coffee, dust, wisdom). 
2) Verbs are often called words of 'doing' (swim, sit), but they may also 
indicate .state of 'being', 'feeling', 'being in relationship to' (remain, regret, 
precede). 
Verbs can be used in different tenses, and in active and passive voices. It is 
useful to distinguish between transitive verbs (those that take a direct object: 
hit, feed) and intransitive ones (those that do not: laugh, fall, though many 
verbs can be either, depending on context (fight, relax). 
3) Adjectives normally describe the things referred to by nouns or pronouns 
(black, serious); they may function as complements or be attached to a 
noun 
4) Adverbs describe the concepts defined by verbs (quickly, alone), 
adjectives or other adverbs (extremely, quite) or an entire sentence or 
situation (unfortunately, perhaps). 
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5) Pronouns usually function as substitutes for nouns or noun phrases (he, 
him, 
who, those) and like them may function as subject, object, complement or     
follow a preposition. 
6) Auxiliary verbs may be attached to main verbs in a verb phrase: is, for 
example in is going. 
7) Modal verbs (such as can, must, may) are a particular type of auxiliary 
verb; they express ideas such as possibility, ability, compulsion, 
probability, willingness. 
8) Determiners are (usually short) items that introduce a noun or a noun 
phrase  
(the, a, all, some, many). 
9) Prepositions define time, space and more abstract relationships, and 
precede nouns or pronouns (in, before, of, according to, despite).    
b) Strategies of Word Recognition 
       Readers employ a variety of strategies to accomplish this. Ehri (2004, 
2005) identified four of them: decoding, analogizing, predicting, and 
recognizing whole words by sight. Each of these will be described briefly. 
      Decoding is the ability to pronounce the words as the reader encounters 
them in the text (Samuels, 2002). Typically advancing readers are able to 
employ a variety of strategies to decode unknown words. Beginning readers 
may break the words apart, sound by sound, and then blend the sounds 
together. They may also divide a whole word or a part of a word into its 
onset—the consonants that precede the vowel in a word or syllable—and 
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rime—the vowel and consonants that follow it in a syllable (Harris & 
Hodges, 1995)—and then blend these parts into a recognizable word. Older 
readers, those beyond the second grade, may use their increasing knowledge 
about word structure (roots, prefixes, suffixes, and syllables) to identify the 
word. 
       The ability to decode correctly and consistently requires a working 
knowledge of the alphabetic principle: the concept that there are systematic 
and predictable relationships between the spoken sounds of our language 
and the written letters or combinations of letters in our alphabet (Morrow & 
Morgan, 2006). Indeed, children who do not gain an understanding of this 
principle in early grades (K–2) are at risk of falling farther and farther 
behind their peers as the reading demands posed by ever more difficult texts 
increase (Zimmerman, Padak, & Rasinski, 2008). 
      Analogizing involves using known words or word parts as an aid for 
identifying unknown words—if I know the b sound in ball, and I know the 
word cake, I can identify a new word: bake (Barone, Hardman, & Taylor, 
2006). Requisite skills for analogizing, or decoding by analogy, as noted by 
White (2005) and Zimmerman et al. (2008), include the following: 
1) An understanding of the alphabetic principal 
2) An understanding of the ways words can rhyme 
3) An ability to identify initial phonemes (sounds) 
4) An ability to separate words into onsets and rimes 
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       Ehri and McCormick (2004) added that a store of easily recognized 
words is essential to reading words by analogy. As a reader‘s skill increases, 
the brain, which is essentially a pattern detector, can make easy use of this 
information to figure out unfamiliar words (Cunningham, 1999). 
       Predicting involves using letter clues, the surrounding context, and 
knowledge about syntax to guess what a word might be (Mesmer & Griffith, 
2005). For example, consider the sentence, ―The old man needed to use his 
___________ to keep from falling down.‖ The structure of the sentence 
(syntax) indicates that the missing word is most likely a noun. The entire 
sentence suggests that the unknown word might be something that helps 
support the old man. If the initial letter is c, this provides an additional hint 
that the word may be cane or crutches. Surrounding words, sentences, or 
pictures may also help narrow the reader‘s guess. 
       Predicting from context is important for readers in figuring out the 
meaning of a word, but it is not always a reliable tool for figuring out the 
exact word (Snow, Burns, & Griffin, 1998). To do that, it is necessary to 
combine context with the other clues noted previously (Pikulski, 1997). Less 
skilled readers tend to over-rely on context, producing errors that alter 
meaning. Imagine, for example, that the reader of the sentence provided in 
the previous paragraph said nurse or bed because she looked at an 
accompanying picture showing the man in a hospital room and ignored 
word-level cues. 
       Recognizing words by sight is the process of identifying words from 
memory without analysis. Ehri (2005) noted that educators often use the 
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term sight word to describe high-frequency words, words most frequently 
encountered in print, or irregularly spelled words (those that are phonetically 
irregular and therefore not easily decoded). In reality, any word that is 
immediately recognized as a whole is a sight word. Cunningham (1999) 
emphasized that such instant recognition should be the goal for all readers 
since this is what allows them to move through text quickly, efficiently, and 
fluently. 
Even skilled readers with large sight word vocabularies will eventually 
encounter unfamiliar words as they engage with increasingly difficult text. 
Their ability to use different combinations of the word identification 
strategies described, without over-relying on any one strategy, sets them 
apart from their less skilled peers (Pikulski, 1997). 
c) What Are the Phases of Word Identification? 
       The brain is not prewired to read words. Children must be taught how to 
find the patterns in print that will lead them to automatic word recognition  
(Gentry, 2006). Ehri and McCormick (2004) described the development of 
word learning as occurring in five phases. In Table 3.1, each phase is briefly 
outlined in relation to the behaviors children exhibit. 
Ehri and McCormick (2004) noted that these phases may overlap and that 
complete mastery in one phase may not be a prerequisite for a subsequent phase. 
Still, once the predominant phase has been identified, instruction can be designed 
to move a reader to the next phase. 
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Table 3 Ehri’s Phases of Word Learning (Ehri & McCormick, 2004) 
Pre alphabetic phase 
 
 Little working knowledge of the alphabetic 
principle (that is, no understanding that letters in 
words map to sounds) 
 Focus on non-alphabetical graphic features (reads 
stop upon seeing a stop sign) 
 Limited to reading words from memory and 
guessing based on context 
 
Partial-alphabetic 
phase  
 Develops a rudimentary knowledge of the 
alphabetic principle 
 Uses letters (usually initial letters) and context to 
guess unfamiliar words 
 Knows the consonant sounds whose letter names 
contain those sounds (b, d, m, p, etc.) 
 Not yet able to use analogizing as a tool since the 
sight-word store is not large enough 
 May not have acquired a strong left to right 
orientation (reads was for saw) 
Full-alphabetic phase   Develops good working knowledge of the major 
sound-symbol correspondences and uses that 
knowledge to decode unfamiliar words 
 Can read words by analogy because sight-word 
store has developed sufficiently 
 Reading is initially slow and laborious, but speed 
and facility with words grow as sight-word 
vocabulary increases and as familiarity with the 
ways sounds are typically blended to create words 
increases 
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Consolidated-
alphabetic phase 
 
 Develops solid working knowledge of recurring 
spelling patterns and commonly occurring suffixes 
 Easily stores longer words in memory because of 
ability to recognize word parts in chunks 
 Develops knowledge about more complex sound-
symbol correspondences (e.g., silent e)  
 
Automatic- 
alphabetic phase 
 
 
 Recognizes most words in text automatically by 
sight 
 Skilled in applying various strategies to attack 
unfamiliar words 
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B. Conceptual Framework  
       Reading process is a harmonious interaction between a reader and a 
text. Many activities such as predicting of meanings, which come from 
reader‘s background knowledge, and recognizing a multiplicity of 
linguistics signals or in other words decoding symbol i.e. letters, words, 
syllables, phrases, grammatical cues and discourse markers prevail during 
the process. It starts from the letters, to the higher one, clauses, sentences, 
paragraphs and texts. In brief, this process includes combining sounds or 
letters to form words, then combining words to form phrases, clauses, and 
sentences of the text. 
 More specifically, it starts from the eye looks; eyes look the letters 
and form them into a word, to make the each word meaningful it needs 
word recognition ability that is recognizing part of speech of words. Then, 
those words are allocated to grammatical class, aranging them into 
phrases. From those phrases, the reader compiles them into sentence 
structure by being attentive of subject predicate construction in order to be 
meaningful sentences and then those meaning leads to thinking. 
            There are valued skills needed, they are:  First, discriminating 
sounds and letters. Second, recognizing words or identifying parts of 
speech since it is impossible to construct meaning without first being able 
to identify words. The last is to determine suprasegmental patterns or 
grammar ability. The grammar ability includes determining noun phrase in 
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phrases combining process and identifying subject predicate in clauses and 
sentences.     
C. Hypothesis 
       Based on the literature review and conceptual framework presented 
above the hypothesis of this study is: 
       There is a positive and significant relationship between Identifying    
Subject—Predicate Construction, Understanding Noun Phrases, and 
Recognizing Word Types ability in aggregate and reading comprehension 
ability 
  
 
 
 
 
 
 
 
 
 
56 
 
   CHAPTER III 
RESEARCH METHOD 
A. Type of the Research 
This research belongs into the non-experimental research due to there is no 
treatment to the sample. It also said as an ex-post facto research as well 
because it tries to search correlation between the independent variable and 
dependent variable. 
This independent variable of this research is identifying subject predicate, 
which is symbolized by X1, understanding noun phrases symbolized as X2 
and word recognition symbolized as X3. This research can be drawn as the 
figure below: 
Figure 4 Independent & Dependent Variable 
                        X1 
 X2 Y 
 X3 
X = Independent 
X1 = Identifying Subject Predicate Construction 
X2 = Understanding Noun Phrases 
X3 = Word Recognition 
Y = Reading Comprehension Ability (Dependent)  
 Correlates with     
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B. Population, Sample, and Sampling Technique 
1. Population  
       In the study, the writer took the student of English Language Education 
Department of Yogyakarta as the population, specifically the fourth semester 
students of English Language Education Department with a consideration that 
they have been learning Structure I, II and III course, which those are learn 
about grammar. The number of the fourth semester students is about 113, 
which are grouped into 6 classes. 
Table 4 The Distribution of Students 
Class 
 
Number of 
students 
4 A 19 
4 B 17 
4 C 18 
4 D 13 
4 G 17 
4 H 24 
Total 113 
 
From the total number of the fourth semester students of English 
Language Education Department of Yogyakarta State University, the writer 
took 30 students that will be used for the tryout of the research instruments. 
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2. Sample 
       Based on the statement of Sugiyono (2003:63), the researcher can take 
sample of this research from the Krejcie and Morgan table where the 
researcher must take 86 students from the population that can be used as 
sample. 
C. Research Instruments 
       The instruments in this research are designed to obtain data from the 
sample. There were two instruments utilized in this research. The first is a 
test instrument, is utilized to collect data of the student’s reading 
comprehension, the second is a test to measure the grammar ability, which 
is divided into three sections, there are, subject predicate construction 
identification, noun phrase understanding and word recognition. 
       The test of reading comprehension ability consists of 6 texts. The texts 
are taken from several TOEFL books available. It consists of 49 items. 
Subject predicate constructions test investigates the subject predicate 
constructions analyzing skill, noun phrase test examines the understanding 
of noun phrase meaning. Meanwhile, the test of word recognition tests the 
part of speech understanding. Those grammar ability tests consist of 30 
items in each section.    
       The writer chooses three kinds of test type, there are multiple-choice 
form for noun phrase and reading comprehension test. The questions 
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considering that this type of test is an objective one. In this kind of test, 
there is only one correct and predetermine answer to each question 
          Therefore, it can be said that this test is the fair one. Word 
recognition belongs to vocabulary test, it identify the word’s part of speech 
in context. Subject predicate constructions belongs to essay test, it 
determines the subject and predicate of sentences.    . 
       The questions of the tests are developed from the blueprint that is 
based on the theory of four variables and material indicators. The blueprint 
of grammar ability, which is consisting of three sections, is shown in table 
2, 3 and 4. The blueprint of reading comprehension test is shown in Table 
5.  
Table 5 the Blueprint of Subject Predicate Constructions 
Indicators Total Item 
Simple 
Sentences 
 
10 1, 2, 3, 4, 5 
6, 7, 8, 9, 10 
Complex 
Sentence 
 
20 11, 12, 13, 14, 15,16, 17, 
18,19, 20,21, 22,23, 24, 25, 
26, 27, 28, 29, 30, 
 
The instrument consists of 30 items. These options have the scale 
value 4 for correct answer and 1 for the wrong answer.   
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Table 6 the Blueprint of Noun Phrase Understanding 
No  Forms of Noun 
Phrase 
Total  Items Number 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
 
.  
det- adj- H 
det- verb+ ing- H 
det- V 3- H 
det- noun- H 
det- H- prep. phrase 
det- H- verb+ ing 
det- H- verb 3 
det- H- to infinitive 
det- H- adjective 
det- H- adv/ NP 
det- H- relative 
clauses 
 1,2,22,24,30 
12,13 
5,18, 
8,23,26,27 
14,15,17,19,20,29 
4,11 
7,10,28 
6,9,16 
21 
3 
25, 
Total   30 30 
 
 The instrument consists of 30 items with four alternative options. These 
options have the scale value 1 for correct answer and 0 for the wrong answer.  
Table 7 the Blueprint of Word Recognition 
No  Form of Part of 
Speech 
Total  Items Number 
1. 
 
 
2. 
 
3. 
  
Verb 
 
 
Noun 
 
Adjective 
 
15 
 
 
9 
 
6 
3,4,5 
6,7,8,9,10,12,19,20,26,27,28,30 
 
1,2,11,14,16,17,21,24,29 
 
13,15,18,22,23,25 
Total   30 30 
 
The instrument consists of 30 items with four alternative options. These 
options have the scale value 1 for correct answer and 0 for the wrong answer 
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Table 8 the Blueprint of Reading Comprehension  
No
. 
Cognitive                    
level 
Indicators 
K C Apl A S E Total 
1.  
Finding the 
main idea  
 
       
2. 
 
Finding the 
main topic 
 7, 26, 29, 
38, 44 
  
  5 
3.  
Identifying the 
previous or 
following 
paragraph 
     28 1 
4. 
Answering the 
factual 
questions 
1,3,11, 
13, 14, 16 
17,22,32, 
34,37,39, 
42,48,50 
     15 
5. 
Answering 
negative 
questions 
6,19,30      3 
6. 
Making 
inferences     4,10,45,47 
 4 
7.  
Understanding
references 
 27,46     2 
8. 
Deducing the 
meaning of 
words are 
used in the 
passage 
 
 2,5,8,12,15,
18,20,21,23
,25,27,31, 
33,35,36,40
,41, 
49 
   19 
Total 49 
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The instrument consists of 49 items with four alternative options. These 
options have the scale value 1 for correct answer and 0 for the wrong answer 
D. Validity and Reliability 
       Before the instruments were used to collect the data, the writer tested 
them first to know their validity and reliability.        
1. Validity  
According to Tuckman (1988:175), validity is the extent to which a 
test measures what it purpose to measure. In other words, the instrument is 
said to be valid if it is able to measure what should to be measured. 
In this study, to verify the item validity of the instrument, each 
item of the test is correlated with the total score by using Point Biserial 
Correlation formula. The formula is as follow:        
 
pX  : the mean of the total scores of the examiners who answer the item   
correctly 
qX  : the mean of the total scores of the examiners who answer the item 
incorrectly 
p : the proportion of the students who have correct answers 
q : the proportion of the students who have wrong answers 
sd : standard deviation of the total scores of the examiners 
       (Hatch & Farhady,1982:205) 
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2. Reliability 
 Cameron (2001: 225) says that a test cannot measure anything well 
unless it measures consistently. 
Tuckman (1988:172) says that test reliability means that a test is 
consistent. To verify the reliability of the test, the writer uses the Alpha 
Cronbach formula. It is used because the research instrument are based on 
the scoring procedure that is 1 (one) score for the true and 0 (zero) for false 
one. The formula is as follow: 
 
r : correlation coefficient 
k : the number of items 
SD
2
 : the variance of the test scores 
p : the proportion of the right answer 
q : the proportion of the wrong answer 
(Arikunto, 2005: 109) 
In the reliability, only the valid items can be calculated. The result 
of the reliability test can be divided into some levels based on its value. 
Suharto (2006: 84) divides the levels of reliability into categories as follow: 
 
64 
 
0.800 – 1.000 very high 
0.600 – 0.799 high 
0.400 – 0.599 average 
0.200 – 0.399   low 
0.0   – 0.199 very low 
 
       Furthermore, Nurgiyantoro (2000:312) states that an instrument can 
be said as having high reliability when the reliability is more than 0.8500. 
       Table 9. the Validity of Subject Predicate Construction 
No Indicators Item 
number 
Total Valid Not 
valid 
1. Simple Sentence 1, 2, 3, 4, 5, 
6, 7, 8, 9, 
10 
10 1, 2, 3, 5, 
6, 7, 8, 9 
4, 10 
2. Complex Sentence 11, 12, 13, 
14, 15, 16, 
17, 18, 19, 
20, 21, 22, 
23, 24, 25, 
26, 27, 28, 
29, 30. 
20 11, 12,  14, 
15, 16, 17,  
19, 20, 21, 
22, 23, 24, 
25,  27, 28, 
29, 30. 
13, 18, 
26 
Total 30 25 5 
The result show that 5 from 30 items of reading comprehension test items 
were not valid, they are item number 4, 10, 13, 18,26. The result of the 
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computation shows that the minimum validity is – 0.02 and the maximum 
validity is 0.791 
Table 10. the Validity of Noun Phrase Understanding 
No  Forms of 
Noun Phrase 
Items 
Number 
Total Valid Not Valid 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
 
.  
det- adj- H 
det- verb+ 
ing- H 
det- V 3- H 
det- noun- H 
det- H- prep. 
phrase 
det- H- verb+ 
ing 
det- H- verb 
3 
det- H- to 
infinitive 
det- H- 
adjective 
det- H- adv/ 
NP 
det- H- 
relative 
clauses 
 
 
 2,22,24,30 
12,13 
18, 
23,26,27 
14,15,17,19,20,29 
4 
2,7,10,28 
6,9 
- 
3 
25 
1,30 
 
5 
8 
 
11 
 
16 
21 
Total   30 30 23 7 
 
The result shows that 7 out of 30 items of noun phrase understanding item 
were not valid, they are number 1, 5, 8, 11, 16, 21, 21 and 30. The result of the 
computation shows that the minimum validity is – 0.030 and maximum 
validity is 0.650.  
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Table 11 the Validity of Word Recognition 
No  Form of 
Part of 
Speech 
Items Number Tota
l 
Valid Not 
valid 
1. 
 
 
2 
. 
 
3. 
  
Verb 
 
 
Noun 
 
 
Adjectiv
e 
 
3,4,5,6,7,8,9,10,12, 
19,20,26,27,28,30 
 
1,2,11,14,16,17,21,24
,29 
 
 
13,15,18,22,23,25 
 
15 
 
 
6 
 
 
9 
3,4,5,7,8,9,10,12, 
19,20,26,27,28,30 
 
1,2,11,14,16,17,21,24,
29 
 
 
13,18,22,25 
6, 28 
 
 
-- 
 
   
15, 
23 
Total   30 30 26 4 
 
The result show that 4 out of 30 items of reading comprehension test items 
were not valid, they are item number 6, 15, 23, 28 .The result of the 
computation shows that the minimum validity is -0.02 and the maximum 
validity is 0.689. 
The complete computer calculation prints out can be seen in Appendix B 
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Table 12 the Validity of Reading Comprehension 
No
. 
Cognitive                    
level 
Indicators 
K C Apl A S E Total Valid Not 
Valid 
1.  
Finding the 
main idea 
         
2. 
 
Finding the 
topic 
 7,26,
29,38
44 
     7,29,38,44 26 
3. 
Identifying 
the previous 
or following 
paragraph 
     28  28  
4.  
Answering 
the factual 
questions 
1,3,11,13
,14, 
16,17,22,
32,34,37,
39,42,48,
50 
      1,3,11,13,
14,16,17,2
22,32,34, 
37,39,42, 
48,50 
 
5. 
Answering 
negative 
questions 
6,19,30         
6. 
Making 
inferences 
      4,10,45, 
47 
4,45,47 10 
7. 
Understand 
ing 
references 
 27, 
46 
       
8. 
Deducing 
the meaning 
of words ae 
used in the 
passage. 
  2,5,8,9
,12,15,
18,20,
21,23,
25,27,
31,33,
35,36,
40,41,
43,49 
    2,5,8,9,12,
15,18,20,2
1,23,25,27
,31,33,35,
36,40,41,4
3,49 
 
Total  47 2 
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The result show that 2 from 49 items of reading comprehension test items 
were not valid, they are item number 26,10. The result of the computation 
shows that the minimum validity is 0.028 and the maximum validity is 0.700. 
Table 13. the Reliability of Subject Predicate Construction and Reading 
Comprehension Ability 
Reliability Coefficient 
 
Category 
Subject Predicate 
Construction 
Reading Comprehension 
Ability 
1. Reliability 0,915 0,953 
2.Category Very High Very high 
Table 14. the Reliability of Noun Phrase Understanding and Reading 
Comprehension Ability 
Reliability Coefficient 
 
Category 
Noun Phrase 
Understanding 
Reading Comprehension 
Ability 
1.Reliability 0,852 0,953 
2.Category Very High Very high 
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Table 15. the Reliability of Word Recognition and Reading 
Comprehension Ability 
Reliability Coefficient 
 
Category 
Word Recognition  Reading Comprehension 
Ability 
1.Reliability 0,919 0,953 
2.Category Very High Very high 
 
E. Data Analysis Technique 
1. Descriptive Analysis 
       Descriptive analysis aimed to provide answer to the questions about the 
student’s grammar ability and the reading comprehension ability. Descriptive 
analysis includes the means, standard deviation, and the distribution of the 
students’ score. 
a) Mean Formula 
N
fx
M
 
M = Mean 
fx = Middle point x frequency 
N = Number of sample 
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b) Standard Deviation Formula 
22
N
fx
N
fX
SD
 
Σ fx = The sum of middle point x frequency 
N       = Number of Sample 
c)    Table 16 The Conversion Criterion  
No. Scale Number Category Score 
1. X > Mi + 1.5 SDi Very Good 
2. Mi + 0.5 SDi < X ≤ Mi + 1.5 Sdi Good 
3. Mi – 0.5 SDi < X ≤ Mi + 0.5 Sdi Fair 
4. Mi – 1.5 SDi < X ≤ Mi - 0.5 Sdi Poor 
5. X < Mi – 1.5 SDi Very Poor 
 
2. Inferential Analysis 
Inferential analysis provides answer to the questions as to whether or 
not there is a correlation between grammar ability and reading 
comprehension ability. The inferential analyses used in this study are. 
a. Test of Normality 
This test is the one that tests the normality of the data that is 
whether the distribution of the responses of the test is normal. The 
formula use in this study is the Kolmogorov Smirnov. 
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       Sugiyono (2006: 389) 
KD  = The value of K- Smirnov 
n1   = the gained sample 
n2   = the expected sample 
 
b. Test of Linearity 
The linearity of the correlation between the dependent variable and 
independent variable was tested by using the analysis of variance 
(ANOVA) 
F reg =  MS reg     
           MS res 
  In which: 
        F reg    = the value of F regression 
       MS reg = the mean square of regression 
       MS res = the mean square of residual 
  (Hatch and Farhady, 1982)    
c. Test of Hypothesis 
To find out whether or not there is a positive significant correlation 
between grammar ability and reading comprehension ability, the 
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writer correlated the scores by using the Pearson Product Moment as 
follows: 
})(}{)({
))((
2222 YYNXXN
YXXYN
rxy  
 In which: 
r xy  = correlated coefficient    
Σxy = the sum of the product multiplying the scores for grammar ability and 
reading comprehension ability. 
Σx = the sum of the scores for grammar ability 
Σy = the sum of the scores for reading comprehension ability 
Σx² = the sum of the square of grammar ability 
Σy² = the sum of the square the students’ reading comprehension scores 
N = the total number of the subject  
(Suharto, 2008:75) 
The writer used this formula is because in this research were interval. It is 
used to determine the correlation level between two investigated variables 
partially.  
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d. Test of  Multiple Regression 
To find out whether or not there is a positive significant correlation 
between grammar ability and reading comprehension ability in aggregate, 
the writer correlated the scores by using the ANAREG formula as 
follows. 
=  
Ry (1, 2, 3) = the coefficient of multiple correlation between Y and 
(X1,X2 and X3) 
a 1 = the coefficient of predictor X1 
a 2 = the coefficient of predictor X2 
a 3 = the coefficient of predictor X3 
 
X1Y =  the sum of products between X 1 and Y 
X2Y = the sum of products between X 2 and Y 
X3Y =  the sum of products between X 3 and Y 
(Sutrisno Hadi,2004: 22) 
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e. Relative and Effective Contribution  
After testing the hypotheses, the contribution of each predictor 
variable to the criterion could be computed. There are two kinds of 
contribution obtained from regression equation as follows:  
1) Relative Contribution 
%100%
11
1 x
JK
yxa
XSR
reg  
%100
)(
%
22
2 x
JK
yxa
XSR
reg  
%100
)(
%
33
3 x
JK
yxa
XSR
reg  
%100
)(
%
44
4 x
JK
yxa
XSR
reg  
2) Effective Contribution 
SE % X1 = SR % X1. R
2
   
SE % X2 = SR % X2. R
2 
SE % X3 = SR % X3. R
2 
SE % X4 = SR % X4. R
2 
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From the testing of hypotheses, the researcher can find the regression 
equation as follows: 
Y = aX1 + aX2 + aX3 + K 
Y = dependent variable (criterion) 
a  = coefficient of predictor 
X = independent variable (predictor) 
K = constant numbers 
Sutrisno Hadi (2004: 28)  
 
 
 
 
.  
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CHAPTER IV 
RESEARCH FINDINGS 
 
 This chapter is divided into two parts. The first part presents the results of 
data analysis and the data interpretation. 
A. Results of Data Analysis 
1. Descriptive Analysis 
The writer presents the descriptive analysis of the dependent variable and 
the independent variable. It includes the mean, the standard deviation, and 
the distribution of the variable. 
a. Data of Students’ Grammar Ability    
1) Subject Predicate Construction 
There were 49 items in the test. It was an objective test which 
consisted of multiple choice questions. The correct answer was valued 4 
and the false answer was valued 0. 
From 49 items employed to collect data on students’ subject 
predicate, the highest score was 90 and the lowest score was 72. The 
mean of the students’ score was 81 and the standard deviation was 3 
(see Appendix B, in Mean and SD part). The highest possible score 
students may gain is 44 and the lowest score is 0.  
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The frequency distribution of scores on the Subject Predicate 
Construction is presented in Table 14. 
Table 17 the Frequency Distribution of Scores on Students’ 
Subject Predicate Construction 
Interval F f% Category 
X > 85.50 
82.50– 85.20 
79.50 – 82.50 
76.50 – 79.50 
X < 76.50  
1 
7 
25 
20 
33 
1.2 
8.1 
29.1 
23.3 
38.4 
Very good 
Good 
Fair 
Poor 
Very Poor 
Total 86 100 %  
  
The table shows that 1 student (1.2%) falls into very good 
category, 7 students (8.1 %) fall into good category, 25 students 
(29.1%) fall into fair category, 20 students (23.3 %) falls into poor 
category, and the last is 33 students (38.4 %) falls into very poor 
category. 
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2) Noun Phrase Understanding 
There were 30 items in the test. It was an objective test which 
consisted of multiple choice questions. The correct answer was valued 1 
and the false answer was valued 0. 
From 30 items employed to collect data on students’ subject 
predicate, the highest score was 21 and the lowest score was 11. The 
mean of the students’ score was 16 and the standard deviation was 1.67 
(see Appendix B, in Mean and SD part). 
Table 18 the Frequency Distribution of Scores on Students’ Noun 
Phrase Understanding 
Interval F f% Category 
X > 18.50 
16.83 – 18.50 
15.17 – 16.83 
13.50 – 15.17 
X < 13.50 
26 
21 
16 
14 
9 
30.2 % 
24.4 % 
18.6 % 
16.3 % 
10.5 % 
Very good 
Good 
Fair 
Poor 
Very Poor 
Total 86 100 %  
The table shows that 26 students (30.2%) falls into very good 
category, 21 students (24.4 %) falls into good category, 16 students 
(18.6 %) falls into fair category, 14 students (16.3 %) falls into poor 
category, and the last is 9 students (10.5 %) falls into very poor 
category. 
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3) Word Recognition Ability 
There were 30 items in the test. It was an objective test which 
consisted of multiple choice questions. The correct answer was valued 1 
and the false answer was valued 0. 
From 30 items employed to collect data on students’ subject 
predicate, the highest score was 25 and the lowest score was 14. The 
mean of the students’ score was 19.50 and the standard deviation was 
1.83 (see Appendix B, in Mean and SD part). 
Table 19 the Frequency Distribution of Scores on Students’ Word 
Recognition Ability 
Interval F f% Category 
X > 22.25 
20.42 – 22.25 
18.58 – 20.42 
16.75 – 16.56 
X < 16.75 
21 
26 
24 
9 
6 
24.4 % 
30.2 % 
27.9 % 
10.5 % 
7 % 
Very good 
Good 
Fair 
Poor 
Very Poor 
Total 86 100 %  
The table shows that 21 students (24.4%) falls into very good 
category, 26 students (30.2 %) falls into good category, 24 students 
(27.9 %) falls into fair category, 9 students (10.5 %) falls into poor 
category, and the last is 6 students (7 %) falls into very poor category. 
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b. Data of Students’ Reading Comprehension 
There were 49 items in the test. It was an objective test which 
consisted of multiple choice questions. The correct answer was valued 1 
and the false answer was valued 0. 
From 49 items employed to collect data on students’ subject 
predicate, the highest score was 42 and the lowest score was 33. The 
mean of the students’ score was 37.50 and the standard deviation was 
1.50 (see Appendix B, in Mean and SD part). 
Table 20 the Frequency Distribution of Scores on Students’ 
Reading Comprehension Ability 
Interval F f% Category 
X > 39.75 
38.25 – 39.75 
36.75 – 38.25 
35.25 – 36.75 
X < 35.25 
24 
15 
29 
13 
5 
27.9 %  
17.4 % 
33.7 % 
15.1 % 
5.8 % 
Very good 
Good 
Fair 
Poor 
Very Poor 
Total 86 100 %  
The table shows that 24 students (27.9%) have very good scores, 
15 students (17.4 %) have good scores, 29 students (33.7 %) have fair 
scores, 13 students (15.1 %) have poor scores, and the last is 5 students 
(5.8 %) have very poor scores. 
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2. Inferential Analysis 
The inferential analysis is divided into two there are pre analysis testing 
and the hypothesis testing. 
a. Pre Analysis Testing 
Pre analysis testing was employed to fulfill the pre-requisite for data 
analysis. There were three requirements i.e., the sample is taken randomly, 
the distribution of variable X1, X2, X3 and Y is or is nearly normal, and 
the relationship between X1, X2, X3 and Y is linear, two tests were carried 
out. There were normality and linearity tests. 
1. Normality Test 
The objective of this test was to see whether the distribution of the data 
is normal or not. The data was tested by using Kolmogorov Smirnov 
formula. The distribution is said to be normal if the value of Z0 observed 
was lower than the one of Z table. The computation of Kolmogorov 
Smirnov is presented by the table below, and the complete computer 
calculation printed out can be seen in Appendix C. 
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Table 21 the Normality of Variable X1, X2, X3 and Y 
Var N Sig Zo Zt Interpretation 
X1 
X2 
X3 
Y 
86 
86 
86 
86 
0.301 
0.243 
0.079 
0.18 
0.972 
1.026 
1.272 
1.097 
1.96 
1.96 
1.96 
1.96 
Normal 
Normal 
Normal 
Normal 
   
Based on the data above, it can be seen that the values of  Zo observed are 
lower than Z table with the level of significance of 0.05. 
2. Linearity Test 
The objective of this test was to see whether the relationship between 
variable X1 and Y, X2 and Y, X3 and Y are linear or not. To test the data, 
the analysis of variance (ANOVA) was employed. The relationship can be 
said to be linear if the F observed was lower than F table. The computation 
of the analysis of variance is presented by table below, and the complete 
computer printed out can be seen in Appendix D. 
Table 22 the Linearity of Variable X1, X2, X3 and Y 
Var Df Fo Ft Interpretation 
X1 & Y 
X2 & Y 
X3 & Y 
12:72 
9:75 
10:74 
0.468 
1.708 
1.727 
1.89 
2.01 
1.97 
Linear 
Linear 
Linear 
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The data above shows that the value of F observed is lower than F 
table with the level of significance of 0.05. Therefore, it can be said that 
the relationship between variable X1 and Y, X2 and Y, and also X3 and Y 
are linear. 
b. Hypothesis Testing 
The hypothesis proposed in this study is to see if there is a positive 
and significant correlation between grammar ability in terms of: 
1. Subject-predicate construction ability and reading comprehension 
ability. 
2. Noun phrase construction and reading comprehension ability. and the 
last is,   
3. Word recognition and reading comprehension ability. 
Those hypotheses need to be changed into null hypothesis to test 
them. The null hypothesis says that there is no positive and significant 
correlation between grammar ability and reading comprehension ability. 
To see the relationship, the Pearson Product Moment formula was 
employed to those variables. The proposed hypothesis of subject predicate 
construction and reading comprehension ability is accepted, if obtained 
value (r-obtained) is higher than the table value (r-table). The result of 
computer calculation (see Appendix E) shows that r-obtained was 0.362 
and the r-table in which N = 184 (the nearest to N = 86) at the level of 
significance of 5 % is 0.213. Therefore, the null hypothesis is rejected and 
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the proposed hypothesis is accepted. There is positive significant 
correlation between subject predicate construction ability and reading 
comprehension ability. 
The proposed hypothesis of noun phrase understanding and reading 
comprehension ability is accepted, if obtained value (r- obtained) is higher 
than the table value (r-table). The result of computer calculation (see 
Appendix E) shows that r-obtained was 0.571 and the r-table in which N = 
84 (the nearest to N = 86) at the level of significance of 5 % is 0.213. 
Therefore, the null hypothesis is rejected and the proposed hypothesis is 
accepted. There is positive significant correlation between subject 
predicate construction ability and reading comprehension ability. 
The proposed hypothesis of word recognition ability and reading 
comprehension ability is accepted, if obtained value (r- obtained) is higher 
than the table value (r-table). The result of computer calculation (see 
Appendix E) that r-obtained was 0.547 and the r-table in which N = 84 
(the nearest to N = 86) at the level of significance of 5 % is 0.213. 
Therefore, the null hypothesis is rejected and the proposed hypothesis is 
accepted. There is positive significant correlation between subject 
predicate construction ability and reading comprehension ability.  
To see the relationship of subject predicate construction ability, 
noun phrase understanding and word recognition ability in aggregate with 
reading comprehension ability, the ANAREG formula was employed. The 
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proposed hypothesis is accepted, if obtained value (r- obtained) is higher 
than the table value (r-table). The result of computer calculation (see 
Appendix F) that r-obtained was 0.540 and the r-table in which N = 84 
(the nearest to N = 86) at the level of significance of 5 % is 0.213. 
Therefore, the null hypothesis is rejected and the proposed hypothesis is 
accepted. There is positive significant correlation between subject 
predicate construction ability, noun phrase understanding and word 
recognition ability in aggregate with reading comprehension ability.  
Table 23 the Effective Contribution and Correlative Contribution 
Variable Contribution 
Effective Relative 
Identifying Subject Predicate 
Understanding Noun Phrase 
Word Recognition  
7.2 % 
21.8 % 
25.0 % 
13.4 % 
40.3 % 
46.3 % 
Total 54.0 % 100.0 % 
 dependent variable: Reading Comprehension 
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B. Discussion 
The data above prove that there is a positive and significant 
correlation between grammar ability and reading comprehension ability 
among the fourth semester students of English Education Language 
Department of Yogyakarta University in terms of: 
1. Subject Predicate Construction and Reading Comprehension 
Ability. It is shown by the r0 (r- obtained = 0.362) which is 
higher than the rt (r-table = 0.213) at the level of significance of 
5 %. 
2. Noun Phrase Understanding and Reading Comprehension 
Ability. It is shown by the r0 (r- obtained = 0.571) which is 
higher than the rt (r-table = 0.213) at the level of significance of 
5 %. 
3. Word Recognition and Reading Comprehension Ability. It is 
shown by the r0 (r- obtained = 0.547) which is higher than the rt 
(r-table = 0.213) at the level of significance of 5 %. 
The data also prove that there is positive significant correlation 
between subject predicate construction ability, noun phrase understanding 
and word recognition ability in aggregate with reading comprehension 
ability. It shown by the r0 (r- obtained = 0.540) which is higher than the rt 
(r-table = 0.213) at the level of significance of 5 %. 
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 The interpretation of hypothesis testing result is that the higher the 
student’s grammar ability is the higher reading comprehension ability is. 
On the contrary, the lower the student’s grammar ability is, the lower 
reading comprehension ability is. 
 The interpretation data shows that the student’s grammar ability is 
in good category and the reading comprehension ability is high. The 
computer calculation shows that the determinant for coefficient (  of the 
linear regression was 0.540. It indicates that the effective contribution of 
the grammar ability is 54 % of the success of the reading comprehension 
ability. The result is suitable with theory stated by Jung (2009:29), that 
either reading comprehension is still affected by the knowledge of 
grammar directly or indirectly. It is also similar with Grabe (2009:198) 
ideas which state that grammar contributes a lot because it acts as a text-
processing. Meanwhile, the rest of (46 %) is determined by other factors. 
As the previous explanation there are many factors that have close 
relationship with reading comprehension.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
       Chapter V is divided into two parts. The first one is conclusion and the 
second one is suggestions. 
A. Conclusions  
The conclusion is in line with the formulation of the problems stated in 
Chapter 1 and the result of data analysis. There are four points of formulation 
covered in this part.  
1. Grammar ability, in terms of: Subject Predicate construction ability, Noun 
Phrase understanding and Word Recognition ability among the fourth 
semester students of English Language Education Department of Yogyakarta 
State University in 2012/2013 academic year are good. Here is more 
explanation.  
a) Subject Predicate Construction Ability 
The value of mean is 78.07 and standard deviation is 3.53. The value of ideal 
mean is 81.00, and the value of ideal standard deviation is 3.00, which means 
that the subject predicate construction ability is low due to the result, which is 
lower than the ideal value. Even though the value of standard deviation is 
higher than the ideal, it influences nothing because standard deviation only 
shows score variability.       
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b)  Noun Phrase Understanding Ability  
The value of mean is 16.80 and standard deviation is 2.58. The value of 
ideal mean is 16.00, and the value of ideal standard deviation is 1.67; 
which means that the noun phrase understanding ability is high due to the 
result, which is higher than the ideal value. 
c) Word Recognition Ability 
The value of mean is 20.58 and standard deviation is 2.40. The value of 
ideal mean is 19.50, and the value of ideal standard deviation is 1.83; 
which means that the noun phrase understanding ability is high due to the 
result that is higher than the ideal value. 
2. The reading comprehension ability among the fourth semester students of 
English Language Education Department of Yogyakarta State University 
in 2012/2013 academic year is good. It is proved by the value of mean, 
which is 38.22 and standard deviation 1.83. The value of ideal mean is 
37.50, and the value of ideal standard deviation is 1.50, which means that 
the reading comprehension ability is high due to the result which is higher 
than the ideal value. 
3. There is a positive and significant correlation between grammar ability and 
reading comprehension ability among the fourth semester students of 
English Education Language Department of Yogyakarta University in 
terms of: 
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a) Subject predicate construction and reading comprehension ability. It is 
shown by the r0 (r- obtained = 0.362) which is higher than the rt (r-table = 
0.213) at the level of significance of 5 %. It means that there is positive 
significant correlation between subject predicate construction and reading 
comprehension ability.    
b) The ability of noun phrase understanding and reading comprehension 
ability. It is shown by the r0 (r- obtained = 0.571) which is higher than the 
rt (r-table = 0.213) at the level of significance of 5 %. It means that there is 
positive significant correlation between the ability of noun phrase 
understanding and reading comprehension ability. 
c) Word recognition and reading comprehension ability. It is shown by the r0 
(r- obtained = 0.547) which is higher than the rt (r-table = 0.213) at the 
level of significance of 5 %. It means that there is positive significant 
correlation between word recognition ability and reading comprehension 
ability. 
4. There is positive significant correlation between subject predicate 
construction, noun phrase understanding and word recognition ability in 
aggregate with reading comprehension ability. It is shown by the r0 (r- 
obtained = 0.540) which is higher than the rt (r-table = 0.213) at the level of 
significance of 5 %. It means that those variables have positive and 
significant correlation in aggregate with reading comprehension ability. 
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B. Suggestions 
Based on the conclusion above the writer presents some suggestions, which are 
addressed to students, lecturers, and other researchers.  
1. To Students 
       The writer finds that the grammar ability in terms of subject predicate 
construction, noun phrase understanding and word recognition ability 
influences a lot on and has significant roles in the reading comprehension 
ability. Unfortunately, the subject predicate construction ability rate shows 
low result. Therefore, it is necessary for the students to improve their ability 
in analyzing subject predicate construction by studying more in grammar 
and exercising in analyzing subject predicate constructions. 
       The other elements are noun phrase construction, word recognition and 
reading ability show good results. Since both noun phrase and word 
recognition factors proved to have great contribution to the reading 
comprehension ability, students should maintain their abilities by keeping 
studying grammar especially those elements to improve their reading 
comprehension ability.  
2. To Lecturers 
       The low rate of subject predicate construction needs a serious solution. 
In the teaching and learning process, the lecturers should include 
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grammatical aspects in terms of subject predicates, noun phrase, and word 
recognition. 
3. To Other Researchers 
       This study shows that the grammar ability in terms of subject predicate 
construction, noun phrase understanding and word recognition ability have 
a positive and significant both partial and in aggregate correlation to the 
reading comprehension ability. The writer realizes that this study is not a 
perfect one. There are still some weaknesses in it. Therefore, the writer 
invites other researchers who are interested in the similar topic to get more 
insight. 
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